In America in the last decade there has been an explosion ofinterest in the venerable construct of critical thinking. Critical thinking had been in repose for years until about 1983, but is now ajuggernaut. Sternberg (1985) addressed the force behind this critical thinkingjuggernaut:
A main plank in the rationale for enhancing critical thinking of children in general is the finding that 80% of third graders, more than half of seventh graders, and 36% of eleventh graders scored minimally or inadequately when reading critically on the National Assessment of Educational Progress (Vobejda, 1988, February 26) . More specifically, less than 1 % of third graders, 8% of seventh graders, and 23% of eleventh graders of36,000 public and private school students performed at the highest level on reading performance.
Essential to the enhancement of children's critical thinking is a valid criterion of critical thinking so that the efficacy of critical thinking pedagogies and programs, not to mention children, can be determined. Consequently it is important to examine the relationships between and among the central criteria of critical thinking.
Purpose
Essential evidence of the validity of instruments and of other criteria of an underlying construct is how strongly the various criteria interrelate. The purpose of this paper is to present a comprehensive compilation of the correlations between and among the concurrent criteria of the construct of critical thinking in order to articulate the nomothetic network of the relationships constituting the concurrent validity of the measures of critical thinking.
Since the construct of critical reading is both deductively deemed and also empirically evidenced to be related to the construct of critical thinking, it may properly be considered as part of the critical thinking validity nomothetic network and therefore the correlations between critical reading and critical thinking are also included.
Empirical Evidence
The following table contains the zero order correlations between and among the criterial criteria, mostly tests, of critical thinking. [See Follman (1994, N ovember 11) Facione (1990) Keep in mind that most of these correlations are uncorrected for unreliability, but if corrected, would be higher, in most cases, materially higher. Overview of Table I indicates a substantial amount of concurrent validity research but its results are mixed. The correlations are mostly moderate to strong, as noted, and would be even stronger if corrected. Another reason why these correlations are not higher is the criterion problem. Put succinctly the criterion problem is that the criteria of a construct have less psychometric integrity than its predictor tests. This has probably inhibited progress in the measurement of critical thinking. The correlations also reflect the tendency of a wide variety of researchers, with a wide variety of purposes, to perceive a wide variety of variables as representing part of or even all of the construct of critical thinking. Finally, the correlations between the critical thinking tests and the critical reading tests, ranging from .42 to .84 with a median of. 71, are impressively high, even without correction, ironically considerably higher than the correlations between the critical thinking tests and the other critical thinking tests.
